
UNIVERSITY OF ILLINOIS AT SPRINGFIELD
SECTION I: 

INSTITUTIONAL CONTEXT

Mission Statement

IBHE Focus Statement 

The University of Illinois at Springfield has a broad role in serving the central Illinois region. A junior-senior and graduate level university that also serves lower-level students through cooperation with two-year colleges, it offers programs to meet the needs of transfer and adult students as well as residential, traditional-aged students. Located in the state's capital, the University of Illinois at Springfield has a special mission in public affairs. In addition to pursuing statewide goals and priorities, the University of Illinois at Springfield

· emphasizes public affairs and the integration of liberal arts and professional studies in its curricula;

· emphasizes developing and implementing improvements in program articulation, facilitating the transfer of community college students, and promoting inter-institutional cooperation;

· concentrates graduate offerings in selected disciplines that are able to share faculty and course work in a mutually supportive environment; and

· organizes instructional, public service, and research programs that are within the programmatic priorities of the university.

Environmental Analysis

Environmental factors having a positive effect on the campus’ ability to address the goals of the Illinois Commitment

· Growth of technology supporting online education increases campus’ ability to provide access to education.

· Online education has been especially significant for meeting the needs of practicing teachers for career advancement, helping the campus in its partnership with K-12 to improve teaching and learning at all levels.

· The substantial increase nationally in the demand for post-baccalaureate education (master’s degrees and graduate certificates) has created the opportunity for developing new curricular areas, thus improving the quality of the academic program and increasing access to education and career advancement.
· The increase in the number of Illinois high school graduates encourages the development of programming at UIS to provide access to greater numbers of first-year students.
· The increase in the proportion of full-time students at UIS has strengthened the campus’ ability to create a rich cultural and social life, which in turn is associated with the quality of the educational experience.
Environmental factors having a negative effect on the campus’ ability to address the goals of the Illinois Commitment

· Budget rescissions over the past three years have compromised the campus’ ability to provide the kind of support services that the campus aspires to provide and that are associated with the highest quality education.

· Competition with states providing more support for higher education enabling them to hire away  strong faculty poses a threat to the quality of education.

· Illinois is the #2 exporter of students to other states, which reduces the pool of students in Illinois and the ability of the higher education to  help business sustain strong economic growth.

· The reduction in the availability of employer tuition reimbursement programs has decreased access to education.
· The relatively limited ability of the IBHE to regulate private institutions offering online education puts the campus at a competitive disadvantage in its efforts to increase access to education. 

SECTION II: 

PROGRESS TOWARD MEETING THE GOALS OF THE ILLINOIS COMMITMENT
Goal 1: Higher education will help Illinois business and industry sustain strong economic growth                                                   

Fiscal Year 2004 Accomplishments

· In addition to its emphasis on partnerships with governmental  and nonprofit agencies, UIS has extensive connections with business and industry. These connections include meeting the regional business and industry needs through  the programs offered by the College of Business and Management, through sharing the expertise of faculty, and through an extensive set of internship placements. During Fall 2003, Spring 2004, and Summer 2004, the UIS Applied Study Office arranged for a total of 332 Applied Study Term placements. Of this total, 143 (43%) were in business and industry. Companies included Insight Communications, Caterpillar, Lexis/Nexis Document Services, ADM, Security Bank, and Wells Fargo Home Mortgage.

· The College of Business and Management submitted an accreditation plan to the AACSB Candidacy Committee on August 15, 2002 and it was approved by the Committee.  CBM submitted its first annual report to the Candidacy Committee on August 15, 2003, and it was approved on October 1, 2003.  The second annual report on the implementation of the accreditation plan will be submitted on August 15, 2004.  Academic year 2005-2006 is targeted as the self-study year, with a peer review campus visit planned for fall 2006 or spring 2007.

· UIS is a founding member of the Midwest China-America Society, an economic collaboration among ten Midwestern states. The aim of the society is to ensure returns to the Midwest on foreign investment in China.

· The UIS College of Business and Management co-sponsored a conference in Chicago on nanotechnology policy and regulatory law. 

· The 2004 Public Policy Summit sponsored by the UIS Center for State Policy and Leadership focused on “Issues in Cyberspace:  Cyber-ethics, E-Commerce and Spam.”  The event, held June 17 on the UIS campus, brought together participants from business, government, and education to discuss the practical and ethical implications for business and society of problems and possible solutions in dealing with such vexing issues as trying to tax Internet sales and trying to regulate “spam” (unwanted email messages).  

· The 12 credit hour certificate in workforce development is intended  for professionals who provide labor market and/or career search  information, workforce preparation training, and placement  assistance in a workforce characterized by changing technological,  demographic,  and economic environments. The curriculum, delivered via the  Internet, provides practical and theoretical knowledge and  skills designed  to meet the individual professional development needs of the  workforce practitioner. The National Association of Workforce  Development  Professionals endorses this program. Sixteen students were enrolled in the Career Specialist Certificate program  in Fall 2003.

· Since 1999, the Institute for Legal and Policy Studies at UIS, in a project with the Illinois Department of Commerce and Economic Opportunity, has been collaborating with business, government, and civic leaders throughout Illinois to “establish a consensus on a long-term economic development strategy cognizant of the competitive position of the state’s regions and the needs of commerce and industry” (State and Regional Development Strategy Act, 20 ILCS 695). UIS is one of six Illinois institutions forming a partnership in Illinois to serve as development resources to communities throughout the state. Among the projects addressing central Illinois concerns are a clearinghouse for information on capital investment organizations; a survey and best practice report on public/private partnerships; a resource book on digital government funding sources; publications on research statistics for development planning; and data standards software. This project also works on capacity building, creating linkages to build capacity for regional cooperation and development. One example of capacity building activities was the formation of a central Illinois network of economic development professionals, local government officials, and citizens.

· The UIS Community Outreach Partnership Center and the Office of Student Volunteers and Service Learning work with Springfield community organizations on a variety of community development projects. Of particular note this year is the national recognition of the Office of Student Volunteers and Service Learning by the Campus Outreach Opportunity League. This organization honored UIS with the first-ever Idealism in Action Award. 

Fiscal Year 2005 Plans

· Continuation of progress toward AACSB accreditation;

· Development of an overall strategic plan for the College of Business and Management;

· Continued involvement with the Midwest China-America Society;

· Further development of partnership activities with Caterpillar, particularly focusing on their international operations in China and Europe;

· Continue to sponsor educational activities in the area of nanotechnology policy and regulatory law. Plans include webcasting a conference to audiences in the United States, Canada, and the Netherlands. 

Fiscal Year 2005 Challenges

· Securing adequate resources to achieve accreditation goals and sustain initiatives;

· Success in making key faculty hires.

COMMON INSTITUTIONAL INDICATORS

Percent of undergraduate degree/certificate recipients either employed or enrolled in further education within one year of graduation

2001 Baccalaureate Graduates Surveyed in 2002
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a) Institutional goal(s) for this indicator:  

The goal is, assuming continued improvement in the Illinois economy, to have the proportion of graduates reporting that they are employed or enrolled in further education within one year of graduation return to levels achieved in the late 1990s.

b) Brief interpretation of institutional performance and related implications:

Survey results over the past six years (baccalaureate graduates 1997 through 2002) indicate some fluctuation in the proportion of graduates reporting that they were employed (full-time or part-time) or enrolled in further education at one year after graduation. The highest reported level for this statistic was 96.4% for 1997 graduates; the lowest was 92.2% for 2001 graduates; the average for the six year period is 94.95%. It appears that this performance measure is highly sensitive to changes in the economy. The Illinois unemployment rate between 1998 and 2000 (years in which 1997 – 1999 graduates were surveyed) ranged from 4.5% to 4.3%. In contrast, the Illinois unemployment rate in the years 2001 to 2003 (years in which 2000 – 2002 graduates were surveyed) had increased to levels ranging from 5.4% (2001) to 6.7% (2003).  These data suggest that as statewide unemployment increases, the proportion of UIS graduates reporting that they are employed or enrolled in further education at one year after graduation decreases. The increase in the proportion of graduates employed or enrolled in further education between 2001 graduates (92.2%) and 2002 graduates (94.0%) may be an early indication of the beginning of improvement in the overall Illinois economy. 

MISSION-SPECIFIC INDICATORS

Mission-specific indicator associated primarily with Goal 1:

Dollar value of grants and contracts

	
	2004
	2003
	2002

	Grants and Contracts
	$6.9 million
	$6.9 million
	$6.8 million


UIS has had a steady level of externally funded research during the period FY 2002 to FY 2004 and is 6% higher than achieved in FY 2001 ($6.5 million). Maintaining this level of funding over the past four years is particularly notable in light of budget rescissions in state agencies with which UIS has numerous applied research and training partnerships.

Goal 2: Higher education will join elementary and secondary education to improve teaching and learning at all levels

COMMON INSTITUTIONAL INDICATORS

Annual number of undergraduate students completing requirements for initial teacher certification by certificate area  (Applies only to institutions with teacher education programs)
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a) Institutional goal(s) for this indicator:   

UIS seeks to continue a controlled increase in enrollments by approximately 5% per year over the next five years.  

UIS seeks to increase enrollment in secondary education programs through creation of a blended on-line program leading to certification in mathematics education and the introduction of additional blended on-line programs over the next five years.

b) Brief interpretation of institutional performance and related implications:

The teacher education program has experienced a 74% increase in enrollments over the last five years (Spring 1999 – Spring 2004).  Through a carefully controlled selection process the institution plans to level off this continued growth and manage a slower growth of approximately 5% per year.

The teacher education candidates taking the Illinois Certification Testing System’s Content Area exams have been extremely successful with only one candidate failing to pass the exam in the last four years.

MISSION-SPECIFIC INDICATORS

No mission-specific indicators primarily related to Goal 2

Goal 3: No Illinois citizen will be denied an opportunity for a college education because of financial need

Fiscal Year 2004 Accomplishments

· In FY 2004 UIS reached several milestones related to financial aid. It was the first year the campus awarded a scholarship to a student pursuing an online degree. In addition, the campus received a sizable endowment that will fund three additional scholarships each year. In all the number of named scholarships available increased 11% over FY 2003 (to 94) and the total number of awards available from these scholarships increased by 21% (to 168).

· One of UIS’ goals in the area of financial aid is to increase the number of students applying for campus scholarships. In FY 2004 the campus achieved improvement in this area. Through a comprehensive marketing effort, the number of applicants in FY 2004 was 342, an increase of 64% over the FY 2003 level of 208 applicants.

· Another accomplishment in FY 2004 was migration of the financial aid system to the Banner administrative support system. The integration of the financial aid system with the overall student, finance, and human resource systems means that students can register for classes, check account balances, and review financial aid online at a single website. 

· In FY 2004 staff of the UIS Financial Aid Office continued their community service activities by providing educational sessions to parents of students from high schools in Springfield and surrounding communities.

Fiscal Year 2005 Plans

· In FY 2005 UIS’ enrollment management, financial aid, and development office staff  will continue to cultivate private donors to supplement public sources of financial aid.

· UIS will develop new approaches to help parents and students be better prepared to understand college financial aid opportunities.

· UIS will initiate a pilot program to pool federal work-study funds for support of additional graduate assistantships.

· The number of Graduate Public Service Internships, which provide tuition support, a stipend, and work experience in state agencies and nonprofit organizations, will increase more than 11% over the FY 2004 level, from 90 placements in Fall 2003 to a minimum of  100  placements in Fall 2004.

· Graduate Public Service Internship staff and the Graduate Assistant Advisory Committee will publicize UIS graduate internship and assistantship opportunities to UIS seniors through a program of classroom visits.

· UIS will increase its need-based aid funds by 15% to offset the gap between tuition and Monetary Award Program (MAP) awards.

Fiscal Year 2005 Challenges

· The reduction in state MAP funds

· Providing a level of financial aid appropriate to the selective admissions standard of the Capital Scholars program

COMMON INSTITUTIONAL INDICATORS

Net price of attendance for undergraduates who apply for aid by income quintile, after MAP, IIA, Pell, SEOG, and institutional grant aid are subtracted  (Reported for the first time in this year’s report.) [Supporting data is available on the IBHE website.]
Dependent Students 

(as defined by the Free Application for Federal Student Aid - FAFSA)
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Independent Students 

(as defined by the Free Application for Federal Student Aid - FAFSA)
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MISSION-SPECIFIC INDICATORS

No mission-specific indicators primarily related to Goal 3

Goal 4: Illinois will increase the number and diversity of citizens completing training and education programs

COMMON INSTITUTIONAL INDICATORS

Completions by race/ethnicity and gender

Source: IPEDS Degrees Conferred Survey. [Supporting data is available on the IBHE web site.] Institutions are not required to submit additional data. 

a) Institutional goal(s) for this indicator: 

To continue the positive trend seen over the past decade in increasing the minority representation in the student body.  

b) Brief interpretation of institutional performance and related implications:

In Fall 1993 UIS’ total minority enrollment was 8.87% of the total campus headcount. By Fall 2003, minority enrollment had increased to 12.26% of total campus headcount. The campus continues to seek to diversify the student body through active recruitment and retention efforts, as well as through financial aid programs such as the Minority Leadership in Public Service program (undergraduate) and the Whitney M. Young, Jr., Fellowship program (graduate).

In terms of gender, women have constituted the majority of the UIS student body, both undergraduate and graduate, for at least the past 10 years. In fall 2003, the representation of women among all students reached 60.4%. 

Completions by disability status  (Reported for the first time in this year’s report.)

[Double-click on the table below to enter data.]
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UIS has the highest percentage students with disabilities among the public university campuses (FY 2002 data).
MISSION-SPECIFIC INDICATORS

Mission-specific indicators associated primarily with Goal 4:
Retention of Capital Scholars, first-to-second year

	
	2003
	2002
	2001

	Retention
	80.4%
	92%
	NA


UIS’ goal is to keep the first-to-second year retention of Capital Scholars at a level comparable to moderately selective programs across the country. This has been achieved with the first two student cohorts. The campus recognized the drop in retention among students admitted in Fall 2002, the second cohort, and took steps to strengthen retention in subsequent cohorts. Among these steps were gathering information about student perceptions through interviews with non-returning students, early detection of problems through  fall term interviews with parents of first-year students, development of a peer-mentoring program, and administration of survey instruments addressing a variety of aspects of student life and students’ educational experiences (e.g., CIRP, NSSE).

Fourth-year retention of degree-seeking transfer students

	
	Transfer Cohort

	
	1999
	1998
	1997

	Retention
	66.9%
	61.1%
	68.4%


UIS’s fourth year retention of degree-seeking transfer students is comparable to that in other institutions with high numbers of transfer students. Over the past three years, UIS has made a systematic effort to maximize student retention through administration of the Noel-Levitz student satisfaction inventory, identification of perceived gaps in satisfaction, and taking steps to address those gaps. Among these steps have been increasing business services offered at times that meet the needs of transfer students, many of whom are working adults; improving coordination between the Provost’s Office and the colleges on course scheduling; use of a standardized class schedule to avoid unnecessary overlapping of courses; and development of a system to detect students at-risk of dropping out. 
Online course retention

	
	Spring 2004
	Spring 2003
	Spring 2002

	Retention
	94.2%
	94.3%
	96.3%


UIS continues to serve as a model institution for the delivery of online education. One indication of the success of the UIS online enterprise is the online course retention rate. Nationally, the online retention figure is in the 70-75% range; at UIS the statistic is in the range of 94 – 96%.

Goal 5: Illinois colleges and universities will hold students to even higher expectations for learning and will be accountable for the quality of academic programs and the assessment of learning

COMMON INSTITUTIONAL INDICATORS

Extent to which institutional quality and effectiveness are recognized by graduates through alumni surveys  (Reported for the first time in this year’s report.)

Source: Baccalaureate Follow-Up Survey, Public Universities.

Perceptions of UIS Institutional Quality: Baccalaureate Follow-Up Surveys, 2000 – 2002 Graduates

	
	% responding positively

	Question
	2002 graduates
	2001 graduates
	2000 graduates

	Present attitude toward the campus
	93.4
	97.3
	97.4

	Present attitude toward the degree (major)
	92.8
	95.5
	92.8

	Quality of education received in the major
	96.1
	95.9
	93.1


Pass rates on professional/occupational licensure examinations relative to national averages
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a) Institutional goal(s) for this indicator:  

Maintain current high levels of satisfaction with UIS and its educational programs

Pass rates on Law, Medicine, Dentistry, and Nursing are not applicable to the University of Illinois at Springfield. These programs are not offered on this campus.

b) Brief interpretation of institutional performance and related implications:

The proportion of baccalaureate students indicating that they have a positive attitude toward the campus is high, but has varied over the past five years from 97.4% among 2000 graduates to 93.4% among 2003 graduates, with an average over the five year period of 95.6%. During the previous seven years (1991 – 1997 graduates) the average was 95.1%. Thus, students’ degree of satisfaction with UIS has remained relatively high and stable over more than ten years. The campus believes that the drop in satisfaction seen among 2002 graduates may be an anomaly, with concern about this finding mitigated by the high level of satisfaction with the quality of the major. Satisfaction with the quality of education received in the major (96.1% very satisfied or somewhat satisfied) among 2002 graduates was higher than in the previous four years.

Pass rate interpretation: N/A
MISSION-SPECIFIC INDICATORS

Mission-specific indicators associated primarily with Goal 5:

Student Engagement: National Survey of Student Engagement Benchmark Scores

	Benchmark
	Student level
	UIS Score*
	UIS Standard Score**

	Level of Academic Challenge
	First-year
	60.6
	2.2

	
	Senior
	57.5
	0.4

	Active and Collaborative Learning
	First-year
	52.2
	2.7

	
	Senior
	48.2
	-0.5

	Student-Faculty Interaction
	First-year
	35.1
	-0.1

	
	Senior
	36.2
	-1.1

	Enriching Educational Experiences
	First-year
	63.0
	1.3

	
	Senior
	39.5
	-1.2

	ADVANCE \d1Supportive Campus Environment
	First-year
	47.0
	-2.9

	
	Senior
	58.5
	0.0


*Spring 2003 NSSE Survey. This was the first full administration of the NSSE survey to UIS undergraduates. The score is the weighted arithmetic average (mean) of the corresponding survey items. Each benchmark is put on a 100-point scale

**Compared to NSSE Master’s Institutions. Standard scores (SS) show the magnitude of the difference between the UIS value and other master’s institutions. A positive sign means that UIS’ score is greater than the comparison group average; a negative score means that it is lower. Assuming the group means are normally distributed, a SS of 0.5 means that the benchmark score is greater than 69% of all comparison group schools and 1.0 is greater than 84%. Likewise, a negative SS of -0.5 corresponds to a score that is better than 31% of the comparison group and -1.0 corresponds to an institution score better than only 16% of the comparison group. A SS of 0.0 means that the UIS score is higher than approximately 50% of the comparison group. 

These data are from the first-full administration of the National Survey of Student Engagement to UIS first-year and senior students. At this point in the campus’ history all first-year students are Capital Scholars, while all fourth year students are transfer students. For Capital Scholars, the data show that these Capital Scholars perceived the level of academic challenge to be substantially higher than first-year students in other master’s institutions. The UIS standard score of 2.2 indicates that UIS scored higher than 98% of NSSE schools on this dimension of students’ experience. The campus was concerned, however, about these students’ negative perceptions about the campus environment (benchmark score = 58.5; SS = -2.9). A variety of interventions, most notably a peer mentoring system, have been undertaken to provide additional support to these students. 

Benchmark scores for UIS seniors are similar to those of comparison institutions. However, additional analyses provided by NSSE indicate that, when controlling for institutional characteristics such as public/private status, size, proportion of full-time students, and proportion of students reporting on-campus residence, UIS seniors’ perception of the level of academic challenge and the campus environment was more positive than 80% of other NSSE colleges and universities.

Faculty Scholarly Productivity: Annual number of refereed publications and presentations
	
	2003
	2002
	2001

	Presentations and Publications 
	212
	181
	161


UIS continues to develop a faculty of teacher-scholars, who value excellence in teaching, but who are actively engaged with their disciplines. Although publications and presentations are not the only indicators of engagement with the discipline, they do provide a useful index for gauging the overall scholarly productivity of the faculty. Using the same criteria over this three-year period as to what constitutes a refereed publication or presentation, the table shows an 32% increase between 2001 and 2003. 

Goal 6: Illinois colleges and universities will continually improve productivity, cost-effectiveness, and accountability

Fiscal Year 2004 Accomplishments

· UIS achieved notable gains in productivity between FY 2002 and FY 2004. The campus is serving more students with lower levels of state support and lower overall revenue levels. While enrollments increased 6.7% between Fall 2001 and Fall 2003, state appropriations decreased by 17.6% and overall funds (state appropriations plus income fund) decreased by 3.75% during the FY 2002 – FY 2004 period. 

· As a participant in the University of Illinois’ Administrative Review process, the campus contributed to the university’s goal of a 25% reduction in administrative expenditures. Among the UIS administrative positions eliminated or reconfigured (with associated reductions in the salary level) were: Dean of Students; Director, Career Services; Director of Institutional Studies; Assistant to the Associate Vice Chancellor for Academic Affairs; Assistant Director of Admissions; and Assistant Director of Financial Assistance. 

· UIS continued to make progress toward having instructional costs more closely approximate the statewide average. (See explanation below under Common Institutional Indicators.)

· UIS instituted a pilot program to determine whether summer utilities costs could be reduced by closing several buildings and establishing a four-day work week for most employees between June and mid-August. Employees work extended days so that the total number of hours worked per week remains the same as during the academic year. 
· In FY 2004 the campus continued to make progress on the decentralization of budgets from the Provost’s Office to the colleges. Budgets for part-time faculty, overloads, and summer school have been moved to the colleges. It is evident that the decentralization of budgets has resulted in improved balancing of limited resources with student demand through closer attention on the part of deans to faculty course assignments and course enrollment histories. 
Fiscal Year 2005 Plans

· The last phase of the UI Administrative Review will occur in FY 2005, with reductions scheduled that will bring the University to the 25% target. UIS will continue to participate in this initiative.

· As the campus and the University move into the last phase of the implementation of the Banner administrative information system, the campus will begin to realize improvements in productivity and cost-effectiveness associated with this new technology. In particular, staff will become more adept at processing financial transactions and extracting decision-support information. Faculty, staff, and students will be better able to use the functionalities afforded by the student system. 

Fiscal Year 2005 Challenges

· Providing the highest quality educational experience possible in the face of continuing resource constraints;

· Meeting rising costs and addressing salary equity concerns;

· Realizing the potential of Banner through staff training.

COMMON INSTITUTIONAL INDICATORS

Cost of instruction per credit hour 

Source: IBHE, Academic Discipline Unit Cost Study. [Supporting data is available on the IBHE web site.] Institutions are not required to submit additional data.

a) Institutional goal(s) for this indicator:  

Continue the trend of having UIS instructional costs move toward the statewide average.

b) Brief interpretation of institutional performance and related implications:

Between FY 2001 and FY 2003, UIS reduced its total cost per credit hour by more than 8%, whereas the state average increased approximately 1.5%. During this same period UIS’ ranking within the state among the 12 public campuses decreased from 12th (i.e., the most expensive per credit hour) to 10th in FY 2002 and 9th in FY 2003. Additionally, UIS is closing the gap on the statewide average each year. To illustrate, in FY 2001, UIS’ per credit hour costs were $64.65 more than the statewide average. This decreased to $43.06 more than the statewide average in FY 2001 and $32.72 in FY 2003. 

Percent of first-time, full-time degree-seeking freshmen who complete their degree within 150 percent of catalog time  

Source: IPEDS Graduation Rate Survey. [Supporting is data available on the IBHE website.] Institutions are not required to submit additional data.

a) Institutional goal(s) for this indicator:   

Not applicable to UIS. The first class of UIS first-year students (Capital Scholars) will be entering its senior year in Fall 2004.

b) Brief interpretation of institutional performance and related implications:

N/A

MISSION-SPECIFIC INDICATORS

· No mission-specific indicators primarily related to Goal 6

Section III: Effective  Practices

Effective Practice I

Direct Connection to The Illinois Commitment: Goal 4: Access 
Title of Effective Practice:
Increasing Access  to Public Higher Education through an Off-Campus Center: UIS Peoria Center
Name of Institution: University of Illinois at Springfield
Brief Synopsis of the Practice: 

UIS provides access to public higher education in Peoria, an underserved Illinois metropolitan community, by offering the opportunity for baccalaureate degree completion in  management, accountancy, and criminal justice, as well as an accelerated MBA program. UIS faculty, rather than part-time faculty are principally responsible for delivery of the curriculum and UIS maintains a full-service advising center housed on the campus of Illinois Central College (ICC) to ensure responsiveness to Peoria students’ support needs. In Fall 2001 UIS began offering an accelerated MBA program in Peoria on the campus of the UI College of Medicine – Peoria.  The Peoria Center facilitates the ability of UIS faculty to serve the needs of Peoria businesses. Therefore, in addition to contributing to the  Illinois Commitment Goal 4 (Access), the Peoria Center also supports UIS’ ability to meet the first goal of the Illinois Commitment, to help business and industry sustain strong economic growth.

What is this practice’s objective? What need is addressed?  
The objective of the Peoria Center is to provide access to public higher education to an underserved metropolitan community.
How does this practice achieve sustainability and/or cost-effectiveness?

Instruction through the Peoria Center achieves high quality, sustainability, and cost-effectiveness by virtue of the following features:

· Ongoing partnership with ICC, including joint admissions agreement;.

· Use of faculty re-location stipends;

· Maintenance of a full-time advising office, with 3 FTE staff;

· Use of flexible course scheduling (e.g., once per week classes, weekend classes) geared toward needs of adult learners;

· Judicious use of part-time faculty having special expertise in certain areas of the curriculum.
What are the results/measurable outcomes?

· Degrees awarded to UIS students Peoria Center graduates – 87 Peoria Center students completed degrees in FY 2004, constituting 8% of UIS FY 2004 graduates.

· Continuous student demand for UIS programs – enrollments in UIS Peoria course offerings have been strong during the entire history of the campus’ presence in that city 

· High level of  commitment of Peoria Center graduates – the first UIS alumni club was established in Peoria 

· Career advancement of Peoria Center graduates attributable to completing UIS degrees – examples of graduates who have moved blue collar and clerical jobs to management positions
Effective Practice II

Direct Connection to The Illinois Commitment: Goal 5    Quality
Title of Effective Practice: Integration of Academic Computing and Media Services in the Office of Educational Technology
Name of Institution: University of Illinois at Springfield
Brief Synopsis of the Practice: 

In 2002 UIS merged two longstanding, separate campus support units, Academic Computing and Media Services, into a new unit known as the Office of  Educational Technology. Educational Technology is responsible for instructional technology facilities and services at UIS. Facilities include computer labs, smart classrooms, multimedia classrooms, conference center, and distance learning/video conferencing rooms. The unit administers the Blackboard, Web Board, and WebCT servers supporting online courses; provides support for the development and delivery of digital multimedia technologies; and provides technical support for standard desktop software, multimedia production software, software development tools, and statistical and database management systems. The unit also provides direct instruction to students, faculty, and staff in the use of computing and internet technology.  The full range of services provided by the UIS office of Educational Technology is described at <http://edtech.uis.edu/>

 What is this practice’s objective? What need is addressed? 

The objectives behind the creation of the Office of Educational Technology were, first,  to improve services and create cost efficiency by eliminating redundancy and, second, to ensure that UIS would have a technology-rich environment for students and faculty. The new unit was refocused to include an emphasis on developing partnerships with faculty on ways in which technology can be used, rather than simply distributing equipment and media. The merger was also motivated by changes in technology in which computing –  including internet-based activity ​– has increasingly become a routine part of instruction, replacing earlier forms of instructional media.  In effect, during the late 1990s  the distinction between computing and instructional media began to dissolve. The reorganization was, in part,  stimulated by the recognition of this emerging development. 

How does this practice achieve sustainability and/or cost-effectiveness?

· Elimination of redundant facilities and staffing – reduction of one FTE staff

· Use of instructional support teams

· Cross-training of staff

· Single point of contact for instructional support, irrespective of type of technology or medium

What are the results/measurable outcomes?

· Continuity in the management of the computer laboratories, the Media desk, and the smart classrooms 
· Positive ratings about faculty’s effectiveness in using technology 
· High proportion of classroom seats in smart classrooms – currently 95%

· Growth in use of e-reserves

Section IV:

Program Review

University Of Illinois At Springfield Eight-Year Program Review Cycle
	CIP Code
	UIS Programs
	IBHE Due Date

	
	
	

	13.0401
	Educational Leadership (M.A.)
	August 2004

	42.0601
	Human Development Counseling (M.A.)
	

	22.9999
	Legal Studies (B.A., M.A.)
	

	42.0101
	Psychology (B.A)
	

	
	
	

	03.0103
	Environmental Studies (M.A.)
	August 2005

	24.0101
	Liberal Studies (B.A.)
	

	24.0199
	Individual Option (M.A.)
	

	
	Capital Scholars Program – 3 year review
	

	
	
	

	52.0201
	Business Administration (B.B.A.)
	August 2006

	52.0299
	Management (B.A.)
	

	52.0201
	Business Administration (M.B.A.)
	

	52.0301
	Accountancy (B.A., M.A.)
	

	45.0601
	Economics (B.A.)
	

	52.1201
	Management Information Systems (M.S.)
	

	
	
	

	44.0701

	Social Work (B.S.W.)
	August 2007

	44.0000
	Human Services (M.A.)
	

	43.0104
	Criminal Justice (B.A.)
	

	54.0101
	History (B.A., M.A.)
	

	45.1001
	Political Studies (B.A., M.A.)
	

	45.9999

	Sociology/Anthropology (B.A.)
	

	
	
	

	60.4404
	Center for State Policy and Leadership
	August 2008

	44.0401
	Public Administration (D.P.A.)
	

	09.0199
	Communication (B.A., M.A.)
	

	09.0401
	Public Affairs Reporting (M.A.)
	

	50.0702
	Visual Arts (B.A.)
	

	
	
	

	11.0701
	Computer Science (B.S., M.S.)
	August 2009

	40.0501
	Chemistry (B.S.)
	

	xxxxx
	Philosophy (B.A.) – 3 year review
	

	
	
	

	51.1005
	Clinical Laboratory Science (B.S.)
	August 2010

	51.2201
	Public Health (M.P.H.)
	

	26.0101
	Biology (B.S., M.S.)
	

	44.0401
	Public Administration (M.P.A.)
	

	44.9999
	Graduate Certificate in Management of Nonprofit Organizations
	

	
	
	

	23.0101
	English (B.A., M.A.)
	August 2011

	27.0101
	Mathematical Sciences (B.A.)
	


English B.A. and M.A.

Last year UIS reported that the English program had experienced substantial transition in faculty and departmental leadership over the review period and indicated the program review would be completed during the 2003-2004 academic year. The reviews of the baccalaureate and master’s degrees were completed during the past year and are included in this report.

Legal Studies B.A. and M.A.

Due to unavoidable circumstances, the Legal Studies Department was not able to complete the self-studies for their baccalaureate and master’s programs in a time frame that would have allowed for campus review during the past year. Campus consideration of the self-studies will occur in the upcoming academic year and will be included in the 2004-2005 Performance Report. 
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5.
Major Findings and Recommendations

Context and Major Findings
· The purpose of the Educational Leadership program is to prepare collaborative, proactive educational leaders. The program is characterized by the integration of a wide variety of scholarly and clinical activities oriented toward the practical application of intellectual, democratic, and ethical aspects of school and classroom leadership. The program serves teachers who seek advancement into positions of administrative leadership, as well as teachers who seek to improve their skills, many of whom are seeking  certification by the National Board of Professional Teaching Standards certification.

· Since its establishment in 1978, the master’s degree program in Educational Leadership (formerly titled Educational Administration) has played a major role in meeting the continuing professional education needs of K-12 educators in the campus’ region. With the initiation of the online Master Teaching and Leadership concentration in Fall 2000, the program now serves the needs of educators around the nation and the world.

· In its annual reports, the State Board of Education documents the increasing need for certified administrators due to the large number of projected retirements and the increasing student enrollments through 2008. 

· The Educational Leadership program was last reviewed by the campus in 1995, at which time it had 133 majors. In Fall 2003, the program had 302 majors (227% increase), half of whom were in the online Master Teaching and Leadership concentration. 

· In its last review the Educational Leadership program had been encouraged to engage in discussions with area school districts about needs for graduate study. One finding from the current campus review was that the Educational Leadership program had, indeed, engaged in such discussions and undertaken initiatives, such as the Master Teaching and Leadership concentration, to respond to those identified needs. 

· In addition to the eight year cycle of campus reviews of this program, the Educational Leadership program is evaluated every five years by the Illinois State Board of Education. The ISBE report indicated the program was in full compliance with state standards, except for the unit assessment standard. Meeting this standard will be the joint responsibility of Educational Leadership, the undergraduate teacher education program, and the graduate school counselor program.

· A direct measure of the effectiveness of the program is found in the performance of graduates on the general administrative certification examination. Since 1993, the overall UIS pass rate is 96%, compared to the statewide pass rate of 93%.

Actions Taken Since the Last Review
· The program was renamed Educational Leadership to better reflect its philosophy and mission.

· In Fall 2000, the program initiated the online Master Teaching and Leadership concentration.

· The curriculum was aligned to the state standards and to the UIS Council on Teacher Education conceptual framework. The alignment involved incorporation of standards and themes into the curriculum through extensive course mapping. 

· The program entered into a partnership with the Illinois Education Association to offer coursework in legal aspects of education. 

Actions to Be Taken

· The campus supports the program’s desire to establish the Master Teacher Leadership concentration as its own degree. The program and the campus should take the steps necessary to effect the change.   

· Although the program is among the campus leaders in assessment of learning outcomes, UIS recommends that the Educational Leadership program build on the progress made to date and continue to refine its approach to assessment of learning outcomes.  In particular, the campus urges the program  during the next review period to further develop its use of portfolios in assessment of learning outcomes. 

· Rapid expansion of the program over the past three years has led to extensive use of adjunct faculty. Although the Springfield region has a substantial number of doctorally-trained educators who in are interested in teaching for the program, during the next review period the campus will attempt to increase the number of full-time faculty in the Educational Leadership program  to ensure program quality.  
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5.
Major Findings and Recommendations

Context and Major Findings
· The goals of the baccalaureate program in English are that upon graduation, all English majors will be able to demonstrate proficiency appropriate to the baccalaureate level in 

· critical thinking as exhibited in analysis and interpretation of literary works;

· expressing complex ideas with clarity and style in a variety of genres written for different audiences and purposes;

· employing research tools for writing about texts and their contexts;

· making connections between literary texts and their historical and cultural contexts;

· interpreting texts using a variety of critical and theoretical approaches;

· working cooperatively with other students and faculty to improve skills in writing and literary analysis.
In addition, for students pursuing secondary English teacher certification, successful English/TEP (secondary) majors will

· show a broad competence in the discipline of English, including writing, American literature, British literature, multicultural literature, and other specified fields of study.

· The Bachelor of Arts in English was one of the charter academic programs of the University of Illinois at Springfield (formerly Sangamon State University). 

· During the review period headcount majors tended to fluctuate between 75 and 90 students. However, in connection with initiation of the online program, the English B.A. experienced a substantial increase (to 104 majors) in Fall 2003.

· The English B.A program is central to two of the campus’ principal initiatives: establishment of lower division offerings under the Capital Scholars program and online degree completion in traditional liberal arts disciplines. The English program is one of the few UIS programs responsible for providing instruction to the full range of UIS student clienteles (Capital Scholars, on-campus undergraduate majors, online undergraduate majors, and graduate students). 

· The program has experienced major changes in staffing since the last program review (1993). Five of the eight faculty then teaching in the program have retired and one of the remaining senior faculty assumed administrative responsibilities with the Capital Scholars program. 

· The program has invested considerable effort in refining its assessment process. In the judgment of the campus’ Undergraduate Council, the program now has a “sensible and effective assessment procedure” that constitutes a formal feedback improvement mechanism. 

· In the alumni surveys over the review period, 82.6% of the B.A. English graduates indicated that their degrees prepared them “adequately,” “well,” or “very well” for their current positions. Of the B.A. English graduates, 74.5% indicated that given the opportunity, they would pursue the UIS bachelor’s degree in English again; 96.7% indicated a positive attitude toward the degree.

Actions Taken Since the Last Review

· The two recommendations from the previous program review were to replace retiring faculty members and to continue to expand the program’s role in  the teaching of writing throughout the campus. The first recommendation was addressed through the hiring of new faculty and the second recommendation has been met through the involvement of English program faculty with the Center for Teaching and Learning, the Assessment Task Force, and the General Education Working Group.

· The curriculum underwent substantial revision based on the program’s experience with its assessment process. During the past review period, the program created an introductory course, ENG 311 Literary Study and Research, and a capstone course, ENG 489 Capstone to Literary Study, which are critical to the revised assessment process. 

· The program developed the English composition segment of the Capital Scholars curriculum and participated in delivery of the Capital Scholars interdisciplinary four-semester humanities and social science sequence.

· The program developed a set of online courses allowing students at a distance to compete online baccalaureate degrees in English. 

· The program expanded course offerings at the lower-division level to meet the needs of Capital Scholars and transfer students.  

Actions to Be Taken

· Continue to implement and refine assessment strategies

· Continue to examine curriculum for opportunities to develop lower division courses

· Begin planning for offering English composition courses outside of Capital Scholars

· Continue effort to develop three-year rotation of courses to meet curricular needs in the areas of general education, on-campus majors, online majors, and graduate students

· Evaluate the advantages and disadvantages of using  intstructors or teaching assistants to meet these varied curricular needs
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5.
Major Findings and Recommendations

Context and Major Findings
· The goals of the master’s degree program in English are that upon graduation, all English majors will be able to demonstrate proficiency appropriate to the master’s level in  

· critical thinking as exhibited in analysis and interpretation of literary works;

· expressing complex ideas with clarity and style in a variety of genres written for different audiences and purposes;

· employing research tools for writing about texts and their contexts;

· making connections between literary texts and their historical and cultural contexts;

· interpreting texts using a variety of critical and theoretical approaches;

· working cooperatively with other students and faculty to improve skills in writing and literary analysis.
· The Master of Arts in literature was one of the charter academic programs of the University of Illinois at Springfield (formerly Sangamon State University). 

· Enrollments in the program have fluctuated in the range of 30 – 40 majors for many years. 

· Faculty offering the M.A. program are also central to two of the campus’ principal initiatives: establishment of lower division offerings under the Capital Scholars program and online degree completion in traditional liberal arts disciplines. The English program is one of the few UIS programs responsible for providing instruction to the full range of UIS student clienteles (Capital Scholars, on-campus undergraduate majors, online undergraduate majors, and graduate students). 

· The program has experienced major changes in staffing since the last program review (1993). Five of the eight faculty then teaching in the program have retired and one of the remaining senior faculty assumed administrative responsibilities with the Capital Scholars program. 

· The principal improvement related to assessment of learning outcomes during the review period was revision and clarification of the closure activities (see below). During the past year the program has focused on refining assessment processes related to the undergraduate degree. Their intention is to carry out a comparable examination and refinement of assessment of the graduate degree during the coming year. 

· In alumni surveys over the review period, 92.1% felt positively about their master’s degrees in English and 91.7% indicated they would choose again to get a master’s degree in English; 76.7% of the M.A. English graduates indicated that their degrees prepared them “adequately,” “well,” or “very well” for their current positions. Of the M.A. English graduates, 69.7% indicated that their English studies were “closely related” or “related” to their current positions. 

Actions Taken Since the Last Review

· The recommendation from the previous review was to replace retiring faculty members. Steps to meet this recommendation were completed as of the Fall of 2003, with the hiring of five new English faculty members in the last three years.

· The program revised the closure requirements to align the level of expectations for creative writing students with those for the other students in the program. The program has also clarified the procedures and expectations for the comprehensive examination for students who choose that option. Closure expectations are now clearer for all students in the program.

Actions to Be Taken

· The program should assist students in developing individual degree plans and develop a tracking system for monitoring student progress.

· The program should determine whether the Public Affairs curriculum expectation can be addressed though existing courses.

· The program should continue to adhere to careful scheduling rotations to ensure adequate course offerings to support the graduate program. These scheduling rotations should allow faculty to share equitably in meeting the full range of curricular responsibilities, while maintaining adequate offerings to support the graduate program.

· The program should continue to refine and implement its approach to assessment of M.A learning outcomes.

· As the demand for lower-division composition courses increases, the program should attempt to find ways to allow graduate students to participate in writing instruction in ways that enhance the graduate curriculum and provide program graduates with viable employment opportunities.
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5.
Major Findings and Recommendations

Context and Major Findings
· The Human Development Counseling program prepares candidates to provide professional counseling services in community agencies, institutions, hospitals, and schools. The program offers three concentrations: community counseling, school counseling, and marriage and family therapy. 
· The community counseling and school counseling areas are accredited by the Council for Accreditation of Counseling and Related Educational programs (CACREP). The school counseling concentration is also accredited by the Illinois State Board of Education (ISBE). The marriage and family therapy concentration is not yet accredited but students who seek licensure as marriage and family therapists may do so based on course work taken through the program. 

· In May 2002, the HDC Program underwent a CACREP accreditation site visit.  The CACREP site team was extremely complimentary regarding the high quality of the faculty and program, but recommended two FTE faculty per concentration to retain accreditation.  Thus, the Program received continued CACREP accreditation status through December 31, 2004 with a required “interim” report due August 2004 providing evidence of additional faculty positions.

· In October 2002, the ISBE accreditation site team evaluated the school counseling concentration. The school counseling concentration received continued ISBE accreditation, contingent on development of a functional unit assessment plan. Meeting this standard will be the joint responsibility of Human Development Counseling program, the Educational Leadership program, and the undergraduate Teacher Education program.

· Enrollments in the program have decreased  since the previous review (Fall 1995, 131 majors; Fall 2003, 78 majors). This decline in enrollment was a planned response to reduced staffing levels combined with the need to maintain CACREP-approved faculty-student ratios. Anticipated increases in staffing will be accompanied by the expectation of increased numbers of students.

· Employment projections for all three areas of study within the Human Development Counseling program show increased demand for graduates of this program. 

· The program’s assessment process includes a review of the performance record of each student each semester based upon a standardized Student Evaluation form. Advisors meet with students not making satisfactory academic or personal progress to determine appropriate remedial measures. 

· The alumni surveys indicate that 92.9% of the program’s graduates indicate that they are satisfied or very satisfied with the education they received. 
· A direct measure of the effectiveness of the program is found in the performance of graduates on the National Counselor Examination. Graduates of UIS’ Human Development Counseling program perform well above national averages for the CACREP-accredited and non-CACREP accredited schools. For example, in Spring 2002, the mean score for non-CACREP accredited schools was 114.85; the mean score for CACREP-accredited was 117.42; and the mean score for the Human Development Counseling program was 123.00.

Actions Taken Since the Last Review
· Achieved CACREP re-accreditation

· Began offering online graduate certificate in career specialist studies, endorsed by the National Association of Workforce Development Professionals

· Added courses in divorce counseling, couples counseling, sexual dysfunction, substance abuse, family violence, and the DSM-IV in response to feedback from graduates, the advisory board, and CACREP 

· Made extensive modifications of other courses to align curriculum with CACREP standards

· Redesigned closure process by establishing comprehensive examination option.  

· Raised admission standards

· Created state-of-the-art multimedia Counseling and Therapy Training Center

Actions to Be Taken

· Continue to align courses with CACREP and ISBE standards

· Seek accreditation for Marriage and Family Therapy 

· Contingent on increases in staffing, seek to expand enrollments with special attention to increasing minority enrollments

· Continue efforts to increase faculty diversity

· Further refine processes for assessment of learning outcomes
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5.
Major Findings and Recommendations

Context and Major Findings
· The psychology B.A. program has established the following learning objectives:

· To have each student develop and/or improve basic communication (reading and writing), thinking, and research skills and to become familiar with the latest technological approaches to information acquisition and data analysis.

· To have each student gain a general knowledge of the historical development of psychology as an academic and applied discipline, including the contributions of major theoretical schools of psychology and of the major historical and contemporary figures in the field.

· To have each student gain an understanding of the theories underlying the various contemporary approaches to psychology and of the major meta-theoretical and philosophical issues in psychology, while avoiding a rigid adherence to any one orientation and acknowledging the problems inherent in the field.

· To have each student comprehend the rationale and methods of psychology as a natural and social science and, specifically, to develop an understanding of experimental methods, the role of measurement and data collection, and the implications of various data analysis techniques. 

· To have each student explore current and potential applications of psychological knowledge, principles, and methods within educational, business, and governmental settings and as part of the formulation, implementation, and assessment of social policies in general.

· To have students become familiar with areas of psychology that deal with the development of personal philosophy, values, self-knowledge, self-acceptance, and personal adjustment.

· To have each student understand the ethical issues inherent in research and intervention with human or animal participants.  

· In addition to the basic program for psychology majors, the curriculum includes an ISBE-approved option for students seeking certification as elementary school teachers.

· During the review period the program determined that the curriculum needed to be modified to be more responsive to student needs, while still maintaining an appropriate level of structure and clarity. The program carried out a substantial revision of the curriculum (see below).

· During the review period, the enrollments increased 13%, from 239 majors in Fall 1996 to 270 majors in Fall 2003. The program is regularly among the top five enrollment programs on campus and among the highest in credit hour generation. In addition to serving its own majors, typically 33% of the students enrolled in psychology courses are majoring in another field.

· The psychology program has undergone substantial turnover of faculty during the review period, losing three faculty members and hiring four.  As of Fall 2003, the faculty consisted of seven tenured or tenure-track faculty.

· The psychology program is in the forefront of the campus’ efforts to implement assessment of learning outcomes. They have developed and continuously refine their entrance/exit assessment instrument and will be among the campus’ first programs to use electronic portfolios. The program provided clear evidence in its program review self-study and annual assessment report that it has a formal feedback and improvement mechanism.

· In one year out alumni surveys during the review period, 94% of the psychology graduates rated their attitude toward their degree as positive. Given the emphasis on critical thinking in the curriculum, it is particularly important to note that 97% of the graduates said that their professors encouraged them to challenge ideas (think critically).

Actions Taken Since the Last Review

· The recommendation in the previous review was for the campus to allocate additional faculty to this program. Although the campus administration did respond positively to this recommendation and allowed the program to hire four new faculty members during the review period,  faculty departures have prevented an actual increase in staffing. 

· The program developed and implemented a new curriculum, consisting of core courses and six concentrations. The concentrations reflect the educational needs of sub-populations of psychology majors.  

Actions to Be Taken

· Program enrollments remain strong, while staffing is limited. The faculty line lost during the  budget rescission should be restored and additional hiring opportunities should be created during the upcoming review period.

· The new concentrations help clarify curricular options for students. Enrollment in the concentrations needs to be monitored to ensure that the intended results are being achieved and that student demand justifies the investment of resources.

· The program should continue to strive to attract highly qualified minority faculty in needed areas of expertise.
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		Number Employed And/Or Enrolled		Number of Survey Respondents		Percent Employed And/Or Enrolled

		171		182		94.0%
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		Certificate Area		2000-01		2001-02		2002-03

		Early Childhood Education

		Elementary Education		45		32		67

		Secondary Education		13		26		26

		Special Education

		Total		58		58		93
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Sheet1

						Pass Rates (%)

						2001				2002				2003

		Field		Examination		Inst'l		Nat'l		Inst'l		Nat'l		Inst'l		Nat'l

		Law		Illinois Bar Exam, First-Time Takers

		Medicine		U.S. Medical Exam, Step 2

		Dentistry		National Dental Board Exam, Part II

		Nursing		National Council Licensure Exam, RN
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				2002-03

				Dependent Undergraduate Students who Filed the FAFSA

				Q1		Q2		Q3		Q4		Q5

		Undergraduate Students, Dependent		($0 - 26,199)		($26,200-46,870)		($46,871-67,041)		($67,042-97,925)		($97,926 & Up)

		Institutional Cost of Attendance     $11,474

		Number of Students with a FAFSA on File		94		138		144		167		69

		# Receiving Any Type of Financial Aid (Unduplicated)		91		132		129		144		61

		# Receiving Grant Aid (Unduplicated)		89		113		81		69		27

		# Receiving  Institutional Aid*		62		95		74		61		26

		# Receiving SEOG (Federal)		26		2		0		1		0

		# Receiving Pell (Federal)		65		41		7		1

		# Receiving MAP (State)		72		85		23		4

		# ReceivingIIA (State)		5

		Institutional Grant Aid (Average Award)		$2,356		$1,877		$2,757		$3,931		$3,710

		SEOG (Average Award)		$624		$576		$0		$600		$0

		Pell (Average Award)		$2,791		$1,698		$1,100		$3,700

		MAP (Average Award)		$3,015		$2,399		$1,741		$1,298

		IIA (Average Award)		$450

		*Institutional grant aid includes any form of aid that is not repaid (e.g., scholarships, grants, tuition waivers). Excludes loans and work-study.
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				2002-03

				Independent Undergraduate Students who Filed the FAFSA

				Q1		Q2		Q3		Q4		Q5

		Undergraduate Students, Independent		($0 - 14,168)		($14,169 - 26,366)		($26,367 - 41,624)		($41,625 -  65,505)		($65,506 & Up)

		Institutional Cost of Attendance   $14,572

		Number of Students with a FAFSA on File		275		184		141		114		54

		# Receiving Any Type of Financial Aid (Unduplicated)		257		174		128		103		44

		# Receiving Grant Aid (Unduplicated)		250		156		86		58		11

		# Receiving  Institutional Aid*		136		95		47		43		8

		# Receiving SEOG (Federal)		88		32		8		1		0

		# Receiving Pell (Federal)		194		83		51		21		0

		# Receiving MAP (State)		199		129		63		45		0

		# Receiving IIA (State)

		Institutional Grant Aid (Average Award)		$1,057		$468		$597		$493		$925

		SEOG (Average Award)		540		484		531		800		0

		Pell (Average Award)		$3,004		$2,932		$2,240		$1,362

		MAP (Average Award)		$2,667		$2,067		$2,165		$1,437		$1,128

		IIA (Average Award)

		*Institutional grant aid includes any form of aid that is not repaid (e.g., scholarships, grants, tuition waivers). Excludes loans and work-study.
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		Completions: Students with Disabilities*

		Degree		2000-01		2001-02		2002-03

		Pre-Baccalaureate

		Baccalaureate		15		18		22

		Post-Baccalaureate		5		8		10

		Total		20		26		32

		*Self-reported. Disabilities include auditory, learning, medical, mental, mobility, visual, etc.






